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Differentiating throughout Your 90 Minutes of Reading Instruction

Presented by Debbie Diller, Author & Consultant    www.debbiediller.com
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Have all teaching materials at your fingertips




Differentiation is…

Brain research confirms…

We must know:

· kids

· curriculum

· reading development

Differentiate for:

•struggling & advanced readers

•students with varied cultural heritage

•children with different background experiences

Heart attitude of teachers in differentiated classrooms:

•unconditionally accept students as they are.

•expect students to be all they can be.

•view assessment as ongoing and diagnostic, not just giving a test at the end of the week to see what kids have learned.

WHOLE GROUP READING INSTRUCTION 

“Sometimes we must begin differentiation by NOT differentiating.” (p. 97, The Differentiated Classroom)

“Effective differentiated classrooms include many times in which whole-class non-differentiated fare is the order of the day.” p. 11


”A fuzzy sense of the essentials results in fuzzy activities, which in turn, results in fuzzy student understanding.” –p.37


from a K grade lesson plan for the week
	comprehension
	fluency
	vocabulary 
	phonics
	phonemic awareness

	-predict

-use prior knowledge

-story structure
	 
	Tier II       HF

-scooping     -to

-swooshing  -a

-squelching  -the

-globbing     -little

-spinning

-rumbling
	-Tt- use in reading and writing
	-identify initial sound

-blend sounds to make words


from a 3rd grade lesson plan for the week

	comprehension
	fluency
	vocabulary 
	phonics
	phonemic awareness

	-draw conclusions 

-ask questions
	-reading in phrases
	-blade 

-budding

-dew

-patch

-flutter
	-sounds of j and k

-compound words

-prefixes (re, un, dis, mis)
	 


“It makes sense to ensure that you have a firm grasp of what makes a solid, powerful lesson before you create multiple versions of it.” p. 38

	WHOLE GROUP INSTRUCTION

What: modeling essential skills & understandings through…



	Who:



	Why:




In whole group instruction, differentiate for…

•struggling readers

•advanced readers

•students with varied cultural heritages

•children with different background experiences 

How do I use my data to help me differentiate in whole group instruction?

•Look at where most of the class is. Look at what they need next. 

•Look at who is reading below level and what they need.

•Look at who is reading above level and what they need.


What I’m Modeling in Whole Group Reading This Week

	Comprehension
	Phonics
	Vocabulary
	Fluency
	Phonemic Awareness

	
	
	  Tier II        HF words
	
	


Whole Group Lesson Plans for ______________

As readers, we will learn to: ________________________________________________

As writers, we will learn to: _________________________________________________

	Morning Jobs & Independent Reading

Conference with:

	Read Aloud                        C             F          V          PA

Focus:______________________________________  Text:______________________________________

Materials:

My plan:



	Word Study                        P             PA          S            V           

Focus:_____________________________________  Materials: ____________________________________

My plan:



	Shared Reading                  C             F           P            V          

Focus:______________________________________  Text:______________________________________

Materials:

My plan:



	Literacy Work Stations/Small Group Instruction  (see notebook for small group plans)
Mini lesson for stations:

Observe:

Sharing time:

	Writing Instruction           craft                             conventions                                    procedures

Focus:                                                                                       Modeled/ Shared Writing

Conference with:                                                                      Small Group (as needed) with:

Sharing:                                                                                     Focus in small group:

My Plan:                                                                              




What I’m Modeling in Whole Group Writing This Week

	Craft
	Conventions (grammar, spelling)
	Procedures

	
	
	


	SMALL GROUP INSTRUCTION

What: work with 3-6 kids based on what THEY need 



	Who:



	Why:




In small group instruction, differentiate for…

•struggling readers

•advanced readers

•students with varied cultural heritages

•children with different background experiences 

How do I use my data to help me differentiate in small group instruction?

· Begin by grouping students with similar needs.

· Choose a focus for each lesson (based on data… formal and informal).

· Choose materials that match the focus.

· Be flexible. 

· Strive to have students do the reading work. 






	ROUTINE 
	PURPOSE
	STUDENTS 
	TEACHER

	BEFORE READING
	IN
	SMALL
	GROUP

	*FAMILIAR REREADING 

-may be done with beginning readers and struggling students (1 child/group)
	FLUENCY & ASSESSMENT

-warm-up reading for fluency

-gives you daily information to help plan instruction for acceleration


	-get book bags & choose familiar books to reread

-quietly read a book other than the running record book

   
	-take a running record with one child from the book the group read last time they met

-make a teaching point about what the child did well or needs to do in his reading today

-analyzes running records and uses this to plan for prompting during reading on next lessons

	NEW BOOK INTRODUCTION

-consider the students and the demands of text at this level as you plan your book introduction.


	COMPREHENSION & VOCABULARY

-orients kids to new book & helps set purpose for reading

-taps & builds kids’ prior knowledge to improve comprehension

-may build vocabulary needed to understand the book

-tunes kids in to reading strategies you expect to see them use today
	-read title with teacher

-discuss what they know & think book will be about

-may learn new words they’ll encounter today

-think about what they will read to find out

-review reading skills & strategies they’ll practice today (lesson focus)


	-lead discussion using covers to build comprehension & vocabulary

-tell children anything they will need to know to understand how the text in this book works

-discuss unfamiliar concepts, words with which they may have no background knowledge.

-help to set purpose for reading. Read to find out… (give specifics).

-highlight reading strategies you want kids to use today (related to lesson focus)

	DURING READING
	IN
	SMALL
	GROUP

	KIDS READ NEW BOOK ON OWN WITH GUIDANCE FROM TEACHER, AS NEEDED

(not round robin reading)
	PHONICS, FLUENCY, COMPREHENSION & VOCABULARY

-assessment and prompting of above

	-read quietly on own & apply reading skills and strategies highlighted

-try to solve problems on their own as independently as possible

-may respond to text with sticky notes, bookmarks, etc.or rereading  (depends on reading level)


	-listens in and observes kids, one or two at a time

-prompts as needed if child is stuck, but not to fix every error

-briefly teaches as needed

-notes decoding, fluency, & comprehension (& records on 1 kid)



	AFTER READING
	IN
	SMALL
	GROUP

	DISCUSS THE BOOK
	COMPREHENSION, VOCABULARY, PHONICS, & FLUENCY

-assessment and reinforcement of what kids did while reading
	-retell, answer questions, & refer back to text with evidence

-share tricky words & how they solved these

-may read aloud parts to show text evidence or for fluency practice

 
	-talks with the kids about what they read (relate back to purpose set before reading and check for comprehension) 

-asks questions to deeper understanding & improve vocabulary

	TEACHING POINT(S) 
	PHONICS, FLUENCY, COMPREHENSION & VOCABULARY

-reinforces what kids practiced today
	-share what they did well as readers today (what helped them solve problems…)

-reflect on their reading today
	-tells kids what he/sbe noticed that they did well today in their reading (or have them share)

-relates back to lesson focus, using notes to show specific examples, if possible (or have them share)

-reminds kids to keep doing that in their reading today



ORGANIZING:

	End of PreK- Pre-Level A

DRA Level A
	
	
	
	

	PHONOLOGICAL AWARENESS:

-rhyming (hears and produces rhymes)

-sentence segmenting

-syllable blending and segmenting

-onset-rime: blending and segmenting
	PHONEMIC AWARENESS:

-phoneme segmenting and blending


	CONCEPTS about PRINT:

-left to right and top to bottom movement

-print matching

-paying attention to print
	LETTER ID:

-letter sounds

-letter names

-letter formation 

	ORAL LANGUAGE:

-is easily understood

-speaks in expanding sentences

-connects ideas

-expands oral vocabulary


	End of Kdg.- Level C

 DRA Level 3
	
	
	
	

	CONCEPTS ABOUT PRINT:

- has left to right and return sweep

-controls 1-1 matching, even on longer words

-rereads to self-correct
	 PHONEMIC AWARENESS:

-phoneme segmenting and blending

-phoneme substitution and deletion 
	PHONICS:

-blends sounds to read CVC words

-uses beginning & ending sounds to figure out other new words
	VOCABULARY:

-uses known words (sight words) as anchors

-acquires more high frequency (sight) words
	COMPREHENSION:

-uses pictures & words to predict meaning

-can retell

-self corrects to make sense


	End of 1st grade- Level I

DRA Level 16
	
	
	

	PHONICS:

 -decodes most 1- and 2-syllable words 

-growing grasp of “funky chunks” (ough, eigh,au, oi, etc.) to decode

-decodes words with silent letters like kn,wr, gn)
	VOCABULARY:

-pays more attention to new words & tries to figure out their meanings

-discovers specialized vocabulary in nonfiction
	COMPREHENSION:

-begins to learn how to build schema on less familiar topics

-retells with increasing detail using graphic organizers 

-connects to characters & topics

 
	FLUENCY:

-reads in a more fluent, phrased way

-uses character voices

-reads with intonation & expression

-begins to transition to silent reading





	End of 2nd grade- Level M

DRA Level 28
	
	
	

	PHONICS:
-decodes longer words with more complex phonics patterns

-can decode most 2-3 syllable words

-uses letter sounds flexibly and fluently (sounds of c, g, and vowels, etc.)
	VOCABULARY:
-understands more sophisticated vocabulary and more complex language structures

-prefixes and suffixes used for determining meaning

-reads and understands many new vocabulary words, especially in nonfiction
	COMPREHENSION:
-understands subtlety of plot and humor

-builds schema for unfamiliar topics when reading

-infers, reads critically, makes deeper connections

-deeper understanding of multiple characters

-expands reading in a variety of genres

-visualizes as pictures are included less
	FLUENCY:
-sustains fluency while reading longer sentences and longer text

-reads more rapidly with phrasing and limited self-correcting

-reads character voices smoothly and with greater intonation

-varies reading rate depending on the type of text read


	LITERACY WORK STATIONS

What: practicing what we’ve taught by having kids… 



	Who:



	Why:




Essentials for Success at Literacy Work Stations:
•Novelty

•Immediate feedback

•Different learning modalities are addressed

•Taught well with it previously

•Structured routine has been taught

•Familiar

•On their reading level

•Kids CAN do it!

Student ownership promotes independence.

Think about what you expect to see at that station:

Have you modeled well?

Have you involved kids in the ownership?

At literacy work stations, differentiate for…

•struggling readers

•advanced readers

•students with varied cultural heritages

•children with different background experiences 

How do I use my data to help me differentiate at literacy work stations?

· Look at what kids CAN do. 

· Plan for stations where students practice what you’ve already taught that will help them grow as readers, writers, and thinkers.

· Provide for the needs of all students.

Planning for Stations for Lexus, Rodric, Christina, & Anthony

	What I’m Teaching

in Small Group
	Materials I’m Using
	Practice at LWS

	· comprehension- summarizing
	· anchor chart on summary (from whole group)

· read aloud and modeling summary in whole group

· sticky notes in small group for summarizing

· NF books on Level K/mid-2nd grade in small group
	· buddy reading- read books on Level J/K and summarize with sticky note at bottom of each 2 page spread

· newspaper station- read Scholastic News (easier articles) and do same as above)

· classroom library- read & write book reviews


Planning for Stations for Sedrick & Imanol in Kindergarten

	What I’m Teaching

in Small Group
	Materials I’m Using
	Practice at LWS

	· monitoring 1-1 match on longer words 

· monitoring print (checking sounds in words)

· decoding CVC words

***(reading Level B text; almost ready for C)
	· harder Level B books in small group

· making links in whole group shared reading to big books & poems

· building CVC words with magnetic letters & using word sorts
	· reread familiar text & point at:

-buddy reading (books in book bag)

-poetry station (red dot poems)

-big book station (red dot big books)

· writing station- use all sounds you hear while writing- use ABC chart for help

· word study station- build CVC words & do word sorts (in red color-coded basket)


Planning for Stations for Destiny, Marshall, & William in 1st Grade

	What I’m Teaching

in Small Group
	Materials I’m Using
	Practice at LWS

	· reading more fluently and in phrases

· reading through words and using chunks (blends, rimes, etc.)

· short vowels with preconsonantal nasals (-mp, -ng, -nt)

***(reading Level E books)
	· Level E books in small group

· making links in whole group shared reading to big books & poems

· building CVC words with magnetic letters & using word sorts
	· reread familiar text & point at:

-buddy reading in phrases (books in book bag)

-recording studio- taping their reading and listening back

-poetry station

-big book station

· word study station-word sorts (in blue tub)



Resources Written and Developed by Debbie Diller
· Articles:
· The Reading Teacher: (May 1999) “Opening the Dialogue: Using Culture as a Tool in Teaching Young African American Children.” 
· The State of Reading: (Summer 2001) “Learning with Christopher: Using Word Study as an Acceleration Tool” and (Fall 1998/Spring 1999) “The TAAS Busters Reading Club: Connecting TAAS to Real-Life Reading.”

· Books:

· Literacy Work Stations: Making Centers Work. Stenhouse, 2003.

· Multicultural and Multilingual Literacy and Language: Contexts and Practices edited by Fenice Boyd and Cynthia Brock. I wrote a chapter for this book called "Learning to Look through a New Lens: One Teacher's Reflection on the Change Process as Related to Cultural Awareness." Guilford Press, 2003.
· Practice with Purpose: Literacy Work Stations for Grades 3-6. Stenhouse, 2005.

· Making the Most of Small Groups: Differentiation for All. Stenhouse, 2007.

· Spaces & Places: Designing Classrooms for Literacy. Stenhouse, 2008.

· Videos:

· Launching Literacy Stations video series for K-2 Stenhouse, 2006.

· Stepping Up with Literacy Stations video series for gr. 3-6. Stenhouse, 2007.

· Spotlight on Small Groups video series for gr. 2-4. Stenhouse, 2008.

· Fluency Rubric video for gr. 2-4 Stenhouse, 2008.

· COMING THIS AUGUST 1, 2008… 

· Debbie Diller Designs from Really Good Stuff, 2008, including:

· Work Stations Management Kit
· Classroom Mapping Kit
· Classic Nursery Rhymes for Reading & Retelling big books


“Children already come to us differentiated. It just makes sense that we would differentiate our instruction in response to them.”


 – Carol Ann Tomlinson from The Differentiated Classroom.





Be clear about what students should:


…know (facts)


…understand (concepts & principles)


…be able to do (skills)











Think about: What do I expect kids to know, understand, do by the end of this week? This lesson?





My thoughts on whole group reading instruction:





			

















Group:______________________________________________________      Date:____________


Focus/Goal:______________________________________


New Book Title:_______________________________________________   Level:____________





BEFORE READING


Running Record w/_______________________  Title:___________________________________


Book Intro:









































DURING READING


Prompts/


Notes:




















AFTER READING


Discuss:



































Possible Practice


at Stations:








Reflection:____________________________________________________________________





_____________________________________________________________________________











MY MISSION STATEMENT:





My mission is to live with courage and conviction


to inspire and empower teachers to see each child’s unique gifts


and to use these to teach ALL children to read, write, and think.








My thoughts on literacy work stations:














Resources Written and Developed by Debbie Diller


Articles:


The Reading Teacher: (May 1999) “Opening the Dialogue: Using Culture as a Tool in Teaching Young African American Children.” 


Books:


Beyond the Names Chart: Using Children’s Names for Word Study. Teaching Resource Center. 2002. www.trcabc.com


Literacy Work Stations: Making Centers Work. Stenhouse, 2003. � HYPERLINK "http://www.stenhouse.com" ��www.stenhouse.com� 


a chapter in Multicultural and Multilingual Literacy and Language: Contexts and Practices edited by Fenice Boyd and Cynthia Brock. December 2003. 


Practice with Purpose: Literacy Work Stations for Grades 3-6. Stenhouse, 2005.


Videos:


Launching Literacy Stations video series. Stenhouse, 2006.


Task Cards:


Literacy Work Stations Task Cards. Teaching Resource Center, 2004. � HYPERLINK "http://www.trcabc.com" ��www.trcabc.com�


COMING SOON…


upcoming video series on work stations for grades 3-6. Stenhouse, 2007.


Making the Most of Small Groups: Differentiation for All. Stenhouse, 2007. 
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