District Updates for Public Schools of Petoskey 

December 12th, 2008           Happy Holidays Everyone!   
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District TLC (K-12th)
*** Date Changed to January 15th ***

1. Triads and teacher teams- forming in some buildings to promote collegial professional development through observation and discussion

2. Target- to increase formative feedback from students to 100%

3. Question Posed- What is the end result of a GREAT school or district?

4. Discussion- Can we focus only on the 3 Rs (reading, writing, & ‘rithmetic) or are other Rs (reasoning, resilience, & responsibility) important? How are these last Rs taught in Petoskey? How can they promote greatness? 
(Corresponding article pgs. 6-8)

5. Reports from- Science Task Force & the high school “Center” staff (Thanks!)

6. Next meeting-

A. Communication to and from district, buildings, and staff to build stronger connections & conduits

B. District Assessment Plan- review & update

C. “Whole Child” Reports- Gifted & Talented, Literacy, & Interventions 

PLC PD Day (K-12th)
January 16th
1. District focus- Balanced Assessments, Science, & Social Studies

2. Agenda- (Attached on pg. 5)
English Language Arts Task Force (K-12th)
Elementary, Jan. 7th at 3:40 and Secondary, Jan. 13th at 3:40

Purpose of Task Force- 

A.  To gain greater understanding of vertical & horizontal ELA curr. (K-12th)

B. To offer suggestions for present and future needs 

C. To prioritize those needs

D. To research best and most appropriate teaching methods & resources 

E. To offer suggestions for purchase

Social Studies Task Force (K-12th)
(Tasks Completed)

1. Reviewed new curriculum with revised GLCEs/HSCEs (K-12th)

2. Put together vertical & horizontal scope & sequence charts

3. Made decisions for 3rd & 4th grade MI unit

4. Reviewed core democratic values and health components embedded in curriculum

5. Researched social studies needs and availability of resources

6. Prioritized those needs

7. Became instrumental for instructional purchases of $64,229.53 

8. Will act as social studies guides in future PLC/dept. meetings

Science Task Force (K-12th)
(Tasks Completed)

1. Reviewed new curriculum with revised GLCEs/HSCEs (K-12th)

2. Put together vertical & horizontal scope & sequence charts

3. Made decisions for realignment of content areas

4. Reviewed health components embedded in curriculum

5. Researched science needs and availability of resources

6. Prioritized those needs

7. Became instrumental for instructional purchases of $62,964.51. 

8. Will act as science guides in future PLC/dept. meetings.

Mentor-Mentee (K-12th) 

February 4th, 3:40- 5:00, at Spitler

1. Update reports from each mentee/mentor team (Please come with at least one speaking point.)

2. Working with emotionally charged situations in the classroom (C. Pattullo)

Intervention Task Force: RtI (K-12th)
A school-wide pyramid of interventions is model that schools around the nation are using to ensure the highest degree of learning for all students. It is also key to future special education referrals as we move away from the former discrepancy model. However, it is not a special education referral process. It unifies the district in a problem-solving manner by organizing the flow of resources to help meet the needs of all children. The model our district task force developed can be found at: http://www.petoskeyschools.org/tlc/interventions/index.htm. Click on “Pyramid of Interventions.” There is also an informational article at the same site.

New on TLC Website (K-12th)

You are invited to take a few moments to browse the TLC website. It is enhanced weekly to bring you resources and support your professional efforts. There are many new lessons and interactives under Lesson Plans at: http://www.petoskeyschools.org/tlc/lessonplans/index.htm. 

You can click on any of the following:

1. Your grade level or core area

2. “Resources and Interactives” (Really good stuff for all grades K-12th)  

3. “Asking Good Questions” (at the bottom)

4. “Differentiated Lessons” (at the bottom)

We are presently working on the updates for the Curriculum section and the Common Assessment secured site.
NWEA   Assessments (K-12th) 

Steve has been working diligently to update student & teacher alignment in NWEA’s database. Our next test window is in the month of January. Please refer to the  informational sheets to describe teacher responsibilities prior to testing. 
The tests that will be given are as follows: (Exact scheduling differs by building.)
 
2nd 

Reading & Math (No headphones)

    
3- 5th

Reading, Math, & Language 

    
6th

Language Usage 

    
9-10th

Language Usage 

To access individual student data you will need to: 

1. Go to www.nwea.org.

2. Click on Log in Reports Site (lower right) & then enter your name & password.

3. On left, click on Class Roster. (Be sure you have the correct class.)

4. Select the latest test (Fall 2008 for now) & submit.

5. Under #4, highlight Both (for text & graph). 

6. Click on the name of the Student you wish to research.

7. There will be historical data for each testing period (most recent on top).

· Look for the Student Percentile Range. 

· The middle % is in bold font, and 50% represents grade level.

· The bottom of the sheet also shows performance in each goal area (high-low).

· Scroll down to see graphs of progress related to district and national norms.

(For further information on accessing NWEA reports, see pg. 9.)
INFORM  (K-12th)
INFORM is a product that can give us historical achievement data on students K-12th. It is like an electronic CA-60. Administrators have been able to access it for several years. However, there have been difficulties with the integrity of the data and also with the switch to PowerSchool further delayed access.  We are excited to have Bill Aten working with us on this project and will be offering training to staff after break. 

Other Student Data News (K-12th)
1. Char-Em has partnered with Boyne Falls on a pilot software program (from Oakland ISD) that will allow schools to track individual student proficiency on each GLCE and HSCE. This is important at all levels as we monitor student growth and prescribe interventions (for all students- from those excelling to those struggling). 

This software capability takes on special importance at the high school level as we track graduation requirements (for now, 60% proficiency on all HSCEs) and personal curriculum needs (for now, 50% proficiency on all HSCEs). 

2. Kathi, Lynn, and Steve are working on an electronic means of tracking interventions (academic & behavioral/emotional) K-12th that will meet our district needs and also the legal requirements of RtI or those requirements that may lead to additional student services.

Learning Walk-Throughs (K-12th)

Beginning in mid-January, Lynn &/or John will be walking through classrooms throughout the district. Please continue to go forward with your lesson. The purpose of these learning walk-throughs is to provide a means of seeing our district goals in action as we continue to work together towards greatness. Please go to the TLC webpage at http://www.petoskeyschools.org/tlc/. Click on “Professional Development” and then “Learning Walks” for additional information. 

During the Learning Walk-Throughs, we will be looking for:

1. Clear objectives (student targets)- HSCE/GLCE related

2. Student & staff engagement

3. Guided practice (or direct instruction)

4. Quick checks for understanding 
(And, as always, a positive classroom climate)
Social Studies Professional Development (6-8th)
Middle School Representatives, January 15th, 8:30-11:30, at Spitler & then MS
1. Review new curriculum with revised GLCEs (6-8th)

2. Review Michigan Consortium materials

3. Please bring an empty 3-ring binder for handouts.

4. Please arrange for your personal (full day) substitutes. 

Reps. = 6th gr.- Shaw & Brey; 7th gr.- Van & Wheaton; 8th gr.- Dionne 

Elementary Task Force  (K-5th)

January 22nd,  3:40-5:00, Spitler

1. Purpose of Task Force- to provide a pathway for continual improvement

2. Next Meeting- Discussion topics:

A. What is the end result of a GREAT school/district?

B. What are the top 3-4 strategies to achieve this result?

C. What is the impact of educational research on the desired outcome(s)?

Science Professional Development (K-5th)
4th Grade, January 9, 8:30-11:30 


5th Grade, January 9, 12:30-3:30

2nd Grade, January 12, 8:30-11:30


3rd Grade, January 12, 12:30-3:30

Kd. Grade, January 13, 8:30-11:30


1st Grade, January 13, 12:30-3:30

Purpose:

1. To review new curriculum with revised GLCEs (K-5th)       

2. To review Michigan Consortium units & suggested resources
Please bring:

1. An empty 3-ring binder for handouts

2. Nine (9) copies of your assigned unit and talking points about your unit
Central- 
Unit I

Lincoln- 
Unit II

Ottawa- 
Unit III

Sheridan- 
Unit IV

Please arrange your substitutes in conjunction with others attending on the same day.

Elementary Report Card Task Force (K-5th)

Elementary, March 10th, 3:40, at Spitler

1. Review former report card and make suggestions for next year.

2. Follow GLCEs with continuity between buildings.
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Agenda for January 2009 PLC/PD Day

Based upon other experiences with the presenter, Kim Young, here are some thoughts from our staff.

"This assessment workshop changed my teaching the past two years. I am always conscious of the difference between formative and summative assessment." (Kim Block)

"Kim Young truly understands how to use classroom data, the most valuable data we have, to drive our decision-making and impact student learning.  In addition to what she offers in terms of good assessment practice, everything she says and does reflects a fundamental belief that all teachers...and all students, are capable of amazing work." (Julie Bergman)

January 16th PLC/PD Day

8:00-10:15 
K-12 Staff in Middle School Auditorium



“Balanced Assessments”- The Big Picture by Kim Young (MDE)

10:30-11:30 
Elementary in Grade Level PLCs (normal locations)

10:30-11:50

High School in Dept. PLCs

Non-Core Middle School Staff in Dept. PLCs

Middle School 6-8th Core Staff in MS Media Center with Kim Young


Assessments-



Setting student targets



Writing common assessments



Analyzing data (esp. common assessments)




“What can it tell us?”




“How do we use it as another lens to serve students?”




“How do we know when to adjust the instrument or instruction?”

11:30-12:10 
Elementary Lunch
11:50-12:30 
Secondary Lunch

12:10-3:40 
Elementary- Planning Time

12:30-3:40 

Middle School- Records Day

High School- Dept. PLCs (unless indicated below)

12:45-1:45 High School ELA & Soc. St. Staff in High School Media Center with Kim Young


Assessments-



The student target & common assessment connection



Analyzing data (esp. common assessments)




 “What can it tell us?”




“How do we use it as another lens to serve students?”




“How do we know when to adjust the instrument or instruction?”

2:00-3:00 High School Math & Science Staff in High School Media Center with Kim Young


Assessments- See information from 12:45.
ASCD
Excellence for All

(Several small sections have been omitted from the original article.)

Robert J. Sternberg

There's more to excellence than reading, writing, and arithmetic. What does it mean for a school to be "excellent"? Is it excellent if no one fails but no one does terrifically well either? Is it excellent if the best, but only the best, do superbly? This question is important because the way we define excellence dictates the way we achieve it.

Common Models of Excellence

Let's look at four models of excellence that operate in our schools today. The following portraits are based on real schools that I have observed, although the names are pseudonyms.

Looking Only at the Bottom

Administrators at Shadyside School know which side their bread is buttered on. The district's rewards go to the schools that best meet the mandates of No Child Left Behind (NCLB). So Shadyside has put its resources into ensuring that it looks as good as possible under NCLB's definition of excellence. The school places heavy emphasis on reading and math. Several other subjects get some attention, but less. The school has dropped physical education and minimized music and art. It has discontinued its gifted program, which, the administration believed, always consumed more resources than it was worth for students who need special services the least. Heavy spending goes into ensuring that students in the bottom half of the class perform well enough to meet minimum-competency standards. Because many of these low-performing

students come from one section of town, some Shadyside administrators have been quietly lobbying for a redistricting plan that would reassign that area to a different school, thus raising Shadyside's test scores. So far, the result of all these efforts has been modest but noticeable success in enhancing compliance with the federal law. No Child Left Behind was advocated as a national model for achieving excellence in our schools. But this model is problematic because it focuses attention on only the bottom of the distribution 

Imagine a hypothetical school where no -child is left behind, but all children are achieving barely passing grades-in letter terms, D-. Would anyone call such a school excellent? Further, No Child Left Behind encourages schools to drop or minimize important programs that are essential to truly excellent education-such as music, arts, and physical education-because these programs do not boost passing rates on particular tests. Even social studies may get short shifted. Do we really want our schools to resemble the test-preparation cram courses given by private tutoring organizations?
The law discourages schools from providing special services for gifted students because they will pass the tests anyway. It has even motivated some schools to stoop to such dubious practices as encouraging weaker students to drop out. Is this any way to achieve excellence?

Looking Only at the Top

Sunnyvale School is in one of the most economically advantaged sections of a wealthy suburb. The school is considered "la creme de la creme" in the district. To be admitted to Sunnyvale's gifted program, students need to have IQs in the top 1 percent of the general population. The school boasts of the number of its graduates who end up going to Ivy League schools and has a Hall of Fame for its most illustrious graduates.

Sunnyvale puts relatively few resources into students at the academic low end. Because few of these students are actually at risk for failing to meet minimum-competency standards, the administration believes it can afford to focus on stronger students who are likely to succeed in gaining admission to the most prestigious colleges. The administration's general view is that weaker students do not really belong in the school. In many different, often not-so-subtle ways, the school sends the message to these students that they are a drag on its reputation. For example, academically challenged students tend to get the weakest teachers and diluted courses. Although the school is careful to meet its legal obligations to students with special needs, any parents who demand more are told that they always have the option of a private school. Sunnyvale's model is the opposite of Shadyside's. Sunnyvale lavishes its attention on the top end, and the result is a Matthew effect-the intellectually rich get richer, and the intellectually poor get poorer. Can we really consider a school excellent if it settles for mediocrity for a large portion of its students and gives only the academic superstars the opportunity to flourish?

Looking Only at the Middle

Brookdale School believes that one size fits all. It does not group students by ability or achievement, nor does it recognize or celebrate any kind of diversity within the heterogeneous groups. The teachers are not sure what to do for students with special needs; some teachers wish that such students would just go away. The school has no gifted program, and it provides the minimum service mandated by law, if that, to students with developmental disabilities. The school reflects its community, which celebrates social and intellectual conformity. Many of the residents have similar belief structures, which they want to pass on to their children. Excellence, they believe, is a well-rounded child who does what he or she is told and does not stick out through exceptionally weak or strong academic performance. ~ popular is good, but ~ intellectually excellent is suspect. People know that "tall poppies" tend to be cut down.

The administrators and parents of children at Brookdale believe they have created an excellent school and a superb environment for learning. Students and faculty are comfortable with one another, having similar ways of thinking, beliefs, and values. Brookdale defines academic excellence as intellectual conformity. But Brookdale students are being educated for a world that does not exist-a world in which everyone thinks like they do. Some may be afraid to leave the community because they are unprepared to cope. Those who do leave may be bewildered by and perhaps resentful and intolerant of the astonishing diversity of people, values, ideologies, and worldviews they will encounter. This model of education poorly serves its students and their community because it isolates them from a rapidly changing world. We can hardly view Brookdale as providing an excellent education.

Looking Only at the Statistical Average
Every year, the Riverside Observer publishes the average test scores of the five elementary schools in the Riverside School District as well as those of other districts in the state. The newspaper does a detailed analysis comparing the local schools to one another and comparing the district as a whole to other districts. Parents are well aware that real estate prices coincide closely with the test scores, and the board of education has exerted pressure on district administrators to raise the statistical averages. The five schools in the district engage in a not always-friendly competition to have the highest average scores. In one school, a principal was reprimanded for engaging in shady practices to enhance his school's ranking: Certain students' scores were "overlooked" when the averages were computed. Currently, there is a national craze in the United States to raise statistical averages. Such averages are reported in the media and playa prominent role in U.S. News and World Report's ranking of colleges and graduate schools. Riverside's model looks for excellence in high average scores. Individual students become cogs in a machine that operates like a huge calculator. Students are valued only to the extent t hat they raise the average scores. The model ignores students at both the upper and lower end-and it dehumanizes all students, including those in the middle.

An Alternative: The Three Rs and the Other Three Rs

A better model for defining and achieving excellence is to focus on excellence in education for all

students and let the numbers emerge as a result of seeking excellence, rather than the main goal. Actually, this is what many schools once did before testing mania. The criteria for excellence are neither arcane nor complicated. I propose a simple model that focuses on the traditional three Rs plus what I call the other three Rs (Cogan, Sternberg, & Subotnik, 2006; Sternberg, 2006; Sternberg & Subotnik, 2UUb). You are probably familiar with the first three Rs: reading-,- - 'riting, and 'rithmetic. So let me focus on the other three: reasoning, resilience, and responsibility. The other three Rs complement and enhance the first three: It's not either/or, but rather both.

Reasoning

Reasoning is a broad term that encompasses the comprehensive set of thinking skills that include:

1. Creative thinking to generate new and powerful ideas.

.
2. Critical and analytical thinking to ensure that the ideas (your own and those of others) are

                    good ones.

.
3. Practical thinking to implement the ideas and persuade others of their value.

.
4. Wise thinking to ensure that the ideas help build a common good

Schools can teach reasoning in a number of ways, either through the disciplines (Sternberg &

Grigorenko, 2007) or through a separate course (Sternberg, Kaufman, & Grigorenko, 2008).

Either way, good reasoning complements knowledge by enabling students to use that knowledge

well. 
Resilience

Resilience refers to persistence in achieving goals despite the obstacles life places in our way.

Some children grow up with many obstacles shrewn across their paths. I others have relatively

smooth roads to travel. Either way I everyone encounters roadblocks sooner or later; the question

is how you surmount them. 

Resilience involves:

.
1. Willingness to defy the crowd in your thinking and actions-to take the road less traveled.

2. Willingness to surmount obstacles in trying to achieve your goals.

.
3. Passion in your pursuits-going for your goals with drive, motivation, and personal involvement.

.
4. Self-efficacy-belief in your ability to achieve your goals.

Schools can build students' resilience by modeling it; by implementing programs designed to

develop it (see Patrikakou, Weissberg, Redding, Walberg, & Anderson, 2005); and by creating

challenging experiences for students that require resilience to see them through. Resilience pays off!

Resilience is an important component of academic excellence. For example, Dweck (1999) found

that students who have an incremental view of intelligence-who believe they can modify their

intelligence-perform better when faced with challenging courses than those believing 

that Intelligence is a stable, fixed entity.

Responsibility

Responsibility covers the ethical and moral dimension of development. Four components are

particularly important:

1. Ethics-distinguishing right from wrong.

.
2. Wisdom-forging or following a path that represents a common good and balances your

                  own interests with those of others.

.
3. Care-genuine understanding of and empathy for others' well-being that goes beyond an

                   intellectual sense that you should care.

.
4. Right action-not only knowing the right thing to do, but doing it.

Schools can teach responsibility by modeling it, by providing case studies, and by challenging students
with situations that require them to develop their own unique and personal sense of responsibility.

The great leaders of society, and of communities and families, are inevitably those who care about and for others and not just about and for themselves.

Changing Direction

Our society is moving in the wrong direction. If we continue to turn our schools into test preparation

centers, we are neglecting the important three Rs of reasoning, resilience, and responsibility. What's more, test prep is not even an adequate way of teaching the first three R's. We need to educate students, not merely prepare them for tests. We need to immerse them in the full range of curriculum, including music, the arts, and physical education. We also need special programs that meet the needs of gifted students-and those with developmental disabilities. If we return to education rather than test preparation, we may find that students improve in both the first three Rs and the other three Rs. We must not just concentrate on the top, bottom, middle, or statistical average of the distribution. We must concentrate on all students and teach

them how to be active, productive citizens in a rapidly changing world.

 How to Teach for the Other 3 Rs

.

1. Emphasize excellence for all-not just those at the top, bottom, or middle and recognize diverse forms of excellence.

2. Provide students with opportunities to learn through multiple modalities.

3. Value subject matter not only as important in its own right but also as a vehicle for teaching students to think critically.

4. Value creative thinking applied to a knowledge base, recognizing that knowledge forms the backbone for creativity.

5. Teach students to apply their learning to practical, real-world problems.

6. Promote students' dialogical thinking-the ability to understand things from multiple viewpoints and to appreciate diversity.

7. Promote students' dialectical thinking-the understanding that what is "true" now may not be true in the future and may not have been true in the past.

8. Teach students to take personal responsibility for mistakes and learn from them.

9. Teach students to care about people other than themselves and to think about the effects of their actions on others and on institutions, both in the present and in the future.

10. Teach students to use their knowledge ethically, promoting universal values like sincerity, integrity, honesty, reciprocity, and compassion.
References available at the ASCD website.

Copyright @ 2008 by Association for Supervision and Curriculum Development

@ Copyright ASCD. All rights reserved

NWEA/MAP Reports Quick Guide
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[image: image4.wmf]Accessing, Reading, & Understanding NWEA Data
Teacher/Admin. Reports





1. Go to the homepage, click on the Log In Reports Site, and enter your name and password. On the left are Online Reports.





2. Teacher Reports- View by RIT (mostly numbers) or View by Goal Descriptors (HI, AV, or LO)





3. Class Roster- (Click on)


Student’s historical data (ID number), 


individual progress reports (student's name)


class progress reports for Parent’s Reports (class/teacher's name)





4. Class by Subject- Usually use Select Sort Order by RIT (from arrow).  It displays like an Excel document.





5. Grade by Subject- Usually Select Sort Order by RIT (from arrow). Allows a look at an entire grade of students for special programs, class assignments, collaborating, etc. (like Excel document).








Under Online Reports section, look for Instructional Resources.


 


6. Class by RIT- Student RIT data creates learning group graphs and links to DesCartes. 





7. DesCartes- This is another way to obtain the DesCartes information by test, subtest, and RIT range.





8. Dynamic Reports- This site can be used for accessing student data, Lexile reports, goal worksheets, etc.








Parent Reports 





1. Go to the NWEA homepage, click on the Log In Reports Site, and enter your user name and password. On the left side of the next page that will appear (in green print), you will see Online Reports.


 


2. Click on Class Roster. 


Be sure that you have your homeroom students. 


Open latest test (e.g., Fall 2008).


Look at #4, and select GRAPH.


To open progress reports for your homeroom, click on class/teacher's name at the top of the roster list (above student names). 


FYI- To print individual reports, click on the student’s name.


 


3. Print normally to the printer in your room. There will be two pages per student with information from all tests taken.








*******Paper Saver Option *******


Please use the PDF profile whenever possible to run paper copies of student data. It displays as a red PDF icon on some data pages. � HYPERLINK "javascript: GotoPDF();" �� INCLUDEPICTURE "https://reports.nwea.org/images/pdfsmall.gif" \* MERGEFORMATINET ����








Questions or Concerns





Please contact:


Lynn Slanec 348-2352 (email Lynn Slanec)


Steve Neal    348-2345  (email Steve Neal)





�
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